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This Briefing Paper provides an overview of the University’s Curriculum Review for 2008 (CRe8).  More detailed Briefing Papers provide further information on each of the individual strands and their implementation.  These are available on the CRe8 web site at http://www.beds.ac.uk/aboutus/tandl/cre8. 
1 Introduction

Many of the strands and themes outlined in the overarching document will be familiar to staff: employability, PDP, the core aspects of assessment and the elements of realistic learning.  CRe8 brings these together but it also signifies a change in emphasis.  This is to see the range of learning opportunities that students engage in not as isolated activities and interventions but as part of a seamless process designed to foster student engagement and development.  Thus it signifies a shift away from a focus on individual elements (modules or units) towards a focus on the overarching student programme with the intention that the final learning experience is more than just the sum of the various parts.
In addition, implementing CRe8 focuses on:

· establishing the primacy of the course over the unit,

· seeing learning as a process, and 

· making explicit the connections between units and levels.
1.1 Background
In August 2006 the University of Luton combined with the Bedford campus of DeMontfort University to form the new University of Bedfordshire.  Both institutions were rightfully proud of their records in supporting student learning but the challenge presented by the new University’s development plan was to place it at the forefront of developments in teaching and learning with a national and international record of excellence in supporting a diverse student population.
Discussions with colleagues across the new University (assisted by the work of the University’s Centre for Excellence in Teaching and Learning) identified the key issues that provided the focus for the work of the team of staff responsible for developing the new framework.  Since the new combined institutional framework, alongside a new set of regulations, was due for implementation in September 2008 it became known as the Curriculum Review for 2008 – or CRe8
.
1.2 Learning in the 21st Century

In the past, learning was defined as a change in behaviour. It was approached as an outcome - the end-product of some process that can be easily recognised.  This approach highlights a crucial aspect of learning - change. However, it does not pay attention to students’ individual differences, needs or preferences and does not respond to society’s current trends and requirements. Learners are diverse in their reasons for, and approach to, learning and in their needs and abilities. What is required is a commitment to the principles of inclusive, flexible and ‘personalised’ education. 
A more recent perspective sees learning as a process - what happens when the learning takes place is crucial.  In this way, learning can be thought of as 'a process by which behaviour changes as a result of experience'
.  Learning is not simply a question of learning facts, procedures and techniques but it involves the achievement of new ways of thinking and reasoning.  Importantly, students’ conceptual change is viewed as resulting not only from their classroom activities but also from their interactions with the surrounding social environment.  In this framework, learning is seen as an inter-personal affair between the teacher and the student, the student and his/her peers. 
In today’s society where rapid technological development has increased the potential applications of technology in education and e-learning has in some cases replaced the traditional method of knowledge transmission, the role of the teacher changes. ‘The teacher can give students ladders that lead to higher understanding, yet the students themselves must climb these ladders’
. Teachers can focus on the provision of personalised learning as a continuous process of knowledge acquisition, transformation and integration which results in deep learning rather than the mere acquisition of new skills
.  Universities must support and promote personalised learning and adapt to meet a range of needs and interests “to ensure that every student reaches the highest standard possible, whatever their background.” (DfES, 2007). 
One of the significant questions that arises is the extent to which students are conscious of the learning procedures.  Are they aware that they are engaged in learning - and what significance does it have if they are?  Such questions have appeared in various forms over the years and tap into students’ ability to develop autonomous, reflective thought.  The challenge is to create learning environments which enable learners to build more meaningful personal interpretations and representations of the world; teachers must support students as they assess their performance using feedback and self-assessment tools and intervene in time and at an appropriate level in order to improve the meta-cognitive skills of the learners
. 
Educating graduates in the 21st century will require change – change from the University, change from staff and change from students.  This will not be accomplished overnight.  CRe8 sets a direction of travel for the university towards a goal of personalised, reflective and collaborative learning which equips students for an uncertain and ever-changing world.
1.3 Core issues
In planning for CRe8, the following issues were highlighted:
· A need to respond to the mission and values of the new University.  An access institution, committed to widening participation for all who have the potential to benefit and to enable its staff and students to ASPIRE
.

· The University’s vibrant and diverse student body.  This is both a strength, in that it provides rich and varied experiences on which to draw, and a challenge in that each student has individual needs and priorities.  
· The need to provide a learning environment which challenges and develops the more able students as well as those that traditionally have been the focus for interventions and activities.

· The importance of allowing for subject differences – allowing individual areas to develop within the framework a curriculum that meets the needs of their students. 

· Developments in technology which will play an increasingly important part in how students engage with learning and with their wider development.  The use of technology will be an important part of the learning experience but it should not be the driver – the pedagogy that underlies the learning process should frame the learning experience.
1.4 Aims

Overall the CRe8 has the following inter-related aims:
· to provide a curriculum which excites, motivates and engages students;
· to develop students as independent self-regulatory learners; and

· to prepare students for life beyond the University.
2 The Strands

There are five overarching strands to CRe8:
· Personalised learning
· Curriculum
· Realistic Learning

· Employability

· Assessment
It is not the intention that each strand stands alone but that it relates to and supports the others.  The following sections outline these strands, more detailed discussion and exemplar material is available on the CRe8 web site.
2.1 Personalised learning

Personalised learning is an extension of Personal Development Planning.  It asks us to consider how, in a mass higher education system, we can respond the learning needs of individual students – and where our responsibilities end and those of the students begin.  
Students must ‘personalise’ learning for themselves but to enable them to do this we have to create an environment which helps students to understand themselves and their needs, and which supports the development of the skills and attitudes which will enable them to succeed.  Recent developments in technology (the advent of the Portal, e-portfolios, web 2.0 technologies etc.) can help here and we need to tap into these to help support the personalisation agenda.  It also requires us to have a much richer picture of individual students.
2.2 Curriculum
The curriculum represents both what we design to support students‘ learning – and what they actually experience.  Making connections between these and emphasising learning as a process involving analysis of Self, Opportunity, Aspirations and Results provides the emphasis for our work in this strand and supports the wider CRe8 agenda.  
Being clear about our goals and explaining how students can achieve these is at the heart of this process.  It will require us to be explicit about our intentions and to work with students on improving their understanding.  
The use of technology also features in this strand.  Students are increasingly expecting to engage with part of their learning on-line and through technology, and we need to ensure that we can match their expectations and use the technology to support deep learning.
2.3 Realistic Learning

‘Learning is not a spectator sport’
.  We want students to be actively engaged in the learning process not just passive recipients.  At heart, learning is both a social and a personal process.  Students may learn from tutors, fellow students and other sources but what they learn becomes personal for them. 
The notion of Realistic Learning comes from research conducted with students in the University and is designed to encompass the core characteristics of the learning experience at the University of Bedfordshire.  Learning should be:
Meaningful - students see personal, social, professional, intellectual and practical relevance in the curriculum.
Active - students are actively engaged in the learning process and not just passive recipients of it.
Challenging - activities which challenge existing constructs, knowledge and assumptions and are interesting, but which also create opportunities for students to be creative and have fun.
Reflective - occasions for reflection are structured within a process of development that allows students to internalise their experiences and make connections across boundaries e.g. between units and with the demands of the outside world.
Collaborative - learning is part of a social process where students learn cooperatively with peers, tutors and other ‘learning enablers’ creating a learning community.
2.4 Employability

Employability is defined as ‘a set of achievements – skills, understandings and personal attributes – that makes graduates more likely to gain employment and be successful in their chosen occupations, which benefits themselves, the workforce, the community and the economy’  (ESECT
).  For the University of Bedfordshire this has the following dimensions:
Subject knowledge and understanding –a firm foundation in their subject and a curriculum which enhances their creative, evaluative, analytical and critical skills.
Vocational relevance and applicability – the curriculum helps bridge the transition into employment and develops the inter-personal and practical problem-solving skills required.
A career orientation - ambitious but realistic career aspirations and the career management skills to attain these aspirations.
Personal skills, attributes and independence – the life-long learning skills required to benefit from education and to sustain their continued development. 
Subject contextualisation –a national understanding and international awareness of the environmental, social and political dimensions of their chosen subject.
A sound value-base – students are exposed to the values and ethical expectations of their subject and are expected to display these characteristics.
We need to ensure that these aspects of employability are fully embedded in our curricula and that students can recognise and articulate them.
2.5 Assessment

Assessment expresses our expectations and standards.  It governs what students learn, how fast they learn and, to some extent, how they learn.  We need to ensure what they learn is helpful and prepares them for future challenges.  Thus a focus on assessment and maximising its potential to develop self-regulated learners is one of the core strands of CRe8.
Assessment is a time-consuming activity – for students and staff.  We need to ensure that we are using this scarce resource to maximise student learning.  Assessment also has a significant impact on how students view themselves.  We need to acknowledge this in how we respond to students and ensure assessment is a positive learning experience.
� CRe8 both represents one of the issues that the University is dealing with – an increased use by students of text-speak and also one of the core ideas – to create the time and space for students and staff to be creative with and within the new curriculum.
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� Aspire represents the University’s values and stands for Access, Scholarship, Partnership, Innovation, Respect, and Employability.


� There are several references to this quote so its origin is somewhat obscure. For example ‘Learning is not a spectator sport. Students do not learn much just sitting in classes listening to teachers, memorizing prepackaged assignments, and spitting out answers. They must talk about what they are learning, write reflectively about it, relate it to past experiences, and apply it to their daily lives. They must make what they learn part of themselves.’ see Chickering, A. W. & Gamson, Z. F.  Seven Principles for Good Practice in Undergraduate Education. AAHE Bulletin, March 1987, p. 3 – 7. 


� See � HYPERLINK "http://www.heacademy.ac.uk/resources/publications/learningandemployability" ��www.heacademy.ac.uk/resources/publications/learningandemployability� and references there in for a more detailed discussion.
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